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THE Classroom Instruction Book

Read about the ten, research-based strategies for instruction.

Strategies for Instruction

arak Rosenshine has spent forty years researching the practices of effective teaching. He wrote an
article for American Educator based on the work in his Principles of Instruction book. Access that article
here to learn the research-based strategies all teachers should know and how to implement them in

the classroom.

https: //www.aft.org/sites/default/files/periodicals/Rosenshine.pdf.

Principles of Instruction

Research-Based Strategies That All Teachers Should Know

" . _
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By BARAK ROSENSHINE
his article presents 10 research-based principles of

instruction, aleng with suggestions for classroom prac-
tice, These principles come from three sources: (a)

Even though these are three very different bodies of research,
there is no conflict at all between the instructional suggestions
that come from each of these three sources. In other words, these
three sources suppl and 1 each other. The fact

that the instructional ideas from three different sources supple-

Tes: ' ith in the validity of
teachers, an » > )
explined bo Click to read article fop stong readly

A: Resea int that background
our brains ac: - Jrswhen knowledge

also provides suggestions on how we might overcome the limita-
tions of our working memory (i.e., the mental “space” in which
thinking occurs) when learning new material.

B: Research on the classroom practices of master teachers: Mas-
ter teachers are those hi h if ns made the high-
estgains on achievement tests. In a series of studies, a wide range
of teachers were observed as they taught, and the investigators
coded how they presented new material, how and whether they
checked for student understanding, the types of support they
provided to their students, and a number of other instructional

activities. By al theri: dentachi data, research-
erswere able tuldenu.fymewaysmwhlchﬂ'lemme and less effec-
tive teachers dlffered

C: R h i help students i

tasks: Effective mstrucuonal procedu:es—suchas thinking a]oud.
providing students with scaﬁolds, and providing students with
models—c from this

iswell rehearsed and tied to other knowledge. The most effective
teachers ensured that their students efficiently acquired,
rehearsed, and connected background knowledge by providing
a good deal of instructional support. They provided this support
by teaching new material in manageable amounts, modeling,
guiding student practice, helping students when they made errors,
and providing for sufficient practice and review. Many of these
teachers also went on to experiential, hands-on activities, but they
always did the experiential activities after, not before, the basic
material was learned.

The following is a list of some of the instructional principles
that have come from these three sources. These ideas will be
described and discussed in this article:

+ Begin alesson with a short review of previous learning.!
» Present new material in small steps with student practice after
each step.?

Ask alarge number of questions and check the responses of all
lents.’

.

Barak Rosenshine is an emeritus professor of gy in the
College of Education at the University of lllinois at Urbana- Champmgn
A distinguished researcher, he has spent much of the past four decades
identifying the hallmarks of effective teaching. He began his career as a
high school history teacher in the Chicago public schools. This article is
adapted with permission from Principles of Instruction by Barak Rosen-
shine. Published by the Intery I Academy of Edi in 2010, the
original report is available ib org i r_upload/
Publications/Educational_Practices/| i:dPrecrlm_ZI pdf.
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Provide models.!

Guide student practice.®

Check for student understanding.®

Obtain a high success rate.”

Provide scaffolds for difficult tasks.”

Require and monitor independent practice,®
Engage students in weekly and monthly review."
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